
Achieving Success ….



It is often said….

that languages are failing to achieve the levels of success that policy makers 
would hope for …
• when data on year 12 enrolments is one of the few reference points 

available, 
• where curriculum standards are higher than what is deemed possible in the 

time allocated to language learning. 
If these 'external forces' are hindering our sense of success, what can we do 
• to realign our work, and 
• to establish realistic expectations of what learners can achieve and why 

these matter 
• in the limited time in which they do engage in language learning?



What are Languages Programs achieving .. in the short term? 
In a context of 

• Low intensity, compulsory programs
• High attrition rates at early ‘exit points’ (Year 6, 7, 8, 9) 

What initiatives are needed to ensure learners  
• connect with learning within & beyond the language classroom? 
• feel rewarded for effort = a sense of SUCCESS 

AND 
• exit with a clear appreciation of the personal value of that learning experience? 

What is the value proposition for young second language learners who do not 
intend to …

• commit to learning Language beyond the compulsory years 
• use the language in their own life-world  

What should our short term – educational - goals ((SUCCESS criteria) be for 
learners exiting at early points - by the end of year 6, 8, 10? 



Why do we have a problem with engagement 
and success? 
The monolingual mindset
– only one language matters in the community 
- L2 learning involves the L2 only – inside the classroom 
Curriculum pathways 
– single trajectory, little variability, few entry points  
Textbooks 
- “homogenous learner group – English monolinguals 
- Standardised pedagogic language for L2 learners  

- de-natured and de-cultured 
- Single pathway to achievement using routine, everyday content 
- The target L&C is “other-ised” – and so are learners…



Why do we have a problem with engagement 
and success? 
Teacher expectations & experiences 
• Teach the language, not develop the learners 
• Little time or resources to diversify or enrich the curriculum   
• Top-down influence of Senior Secondary eligibility criteria and 

assessment standards – teach toward the test
Community perceptions … the media …



https://pursuit.unimelb.edu.au/articles/australia-s-spectacular-failure-in-languages

2017

https://pursuit.unimelb.edu.au/articles/australia-s-spectacular-failure-in-languages


Some 
data on 
“the 
problem”



https://www.acicis.edu.au/wp-
content/uploads/2023/01/20230110_ACARA-
Year-12-language-stats_2010-2021_BRIEF-
DECK.pdf
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2018 

https://indaily.com.au/news/2018/02/19/language-teaching-in-sa-
schools-a-failing-system/



2016
http://www.smh.com.au/national/education/why-students-are-
turning-away-from-learning-foreign-languages-20160610-
gpg6ek.html



2016



2020

The rationale – the 
(national) future 



2023 
“Intercultural Capabilities” 



2014

Linking language to ‘Place’ 
– another place – not here 



Is it time to reframe the rationale & rethink our goals?
To focus less on proficiency and more on ‘global citizenship’?   



Language-specific “strategies” 
A focus on ‘country-literacy’ 

2020-21



Indonesian …



A strategy? 
• https://www.asiaeducation.edu.au/docs/default-source/why-indonesia-matters-in-our-

schools/rationale---why-indonesia-matters-in-our-schools---2021.pdf?sfvrsn=2

2021

https://www.asiaeducation.edu.au/docs/default-source/why-indonesia-matters-in-our-schools/rationale---why-indonesia-matters-in-our-schools---2021.pdf?sfvrsn=2
https://www.asiaeducation.edu.au/docs/default-source/why-indonesia-matters-in-our-schools/rationale---why-indonesia-matters-in-our-schools---2021.pdf?sfvrsn=2


How much of this IS 
about Language????



So???

What can we do to establish 
• realistic expectations of 
• what learners can achieve and
• why these matter 

• meaningful SUCCESS criteria 
• in the limited time in which they 

do engage in language learning?

• How does curriculum help or 
hinder our ‘success’ ???



The AC:L 

• What are the purposes of the AC: Languages ? 
• How do teachers of [Language] use it? 
• How well does it relate to [Language] classroom realities (esp time on task)

• Do the outcomes of [Language] programs align with the expectations of the AC:C? 

• What role does the AC:L play in leading us forward at this point in time?   
• …

Communicating:
using language for communicative purposes 
interpreting, creating & exchanging meaning 

Understanding Language: 
understand language, culture, & learning & their relationship, 
developing an intercultural capability in communication



The OLD AC:L - Communicating & Understanding
Sub-strand Description
Socialising Interacting orally and in writing to exchange, ideas, opinions, experiences, thoughts and feelings; 

participating in planning, negotiating, deciding & taking action.
Informing Obtaining, processing, interpreting and conveying information through a range of texts; developing 

and applying knowledge.

Creating Engaging with imaginative experience by participating in, responding to and creating a range of 
texts, such as stories, songs, drama and music.

Translating Moving between languages and cultures orally and in writing, recognising different interpretations 
and explaining these to others.

Reflecting Participating in intercultural exchange, questioning reactions and assumptions; and considering 
how interaction shapes communication and identity.

Systems of 
language

Understanding language as a system, including sound, writing, grammatical and textual
conventions.

Language variation 
& change

Understanding how languages vary in use (register, style, standard and non-standard varieties) 
and change over time and place.

role of language & 
culture

Analysing and understanding the role of language and culture in the exchange of meaning.



Sub-Strands and Threads

COMMUNICATING STRAND
SOCIALISING Socialising & interacting 

Taking action & transacting 
Building classroom language 

INFORMING Obtaining & using information 
Conveying & presenting information 

CREATING Participating in & responding to imaginative 
experience 
Creating & expressing imaginative experience 

TRANSLATING Translating & interpreting 
Creating & using bilingual resources 

REFLECTING Reflecting on 
• experience of intercultural communication 
• identity & intercultural communication 

UNDERSTANDING STRAND
SYSTEMS OF 
LANGUAGE 

• Sound and letter knowledge 
• Grammatical & vocabulary 

knowledge 
• Text structure & organisation 

LANGUAGE 
VARIATION AND 
CHANGE

Language variation in practice 
Language change 
The nature, function & power of 
language 

ROLE OF 
LANGUAGE AND 
CULTURE

Language, culture and 
communication



The “NEW” AC:L --- So how has the AC:C changed? 
‘The “de-cluttered” Australian Curriculum’ …‘by teachers, for teachers’ 

Strand: Communicating meaning- involves students learning to use language for communicative purposes in 
interpreting, creating  & exchanging meaning.

1） Interacting
• Exchanging ideas, opinions, experiences, thoughts and feelings in non-verbal, spoken and written 

interactions; 
• participating in planning, negotiating, deciding and taking action.

2）Mediating meaning in and between languages
• - Obtaining, processing, interpreting and conveying information through a range of spoken, written 

and multimodal texts; 
• moving between languages and cultures non-verbally, orally and in writing, recognising different 

interpretations.

3） Creating text
• Creating a range of spoken, written and multimodal texts for specific contexts, purposes and 

audiences.



NEW Strand: Understanding language and culture
- involves students learning to analyse and understand language and culture as 

resources for interpreting and shaping meaning in intercultural exchange. 
- 2 sub-strands.
1） Understanding systems of language
• Understanding the linguistic features of Chinese, 
• including sound, writing, grammatical and textual conventions.

2） Understanding the interrelationship of language and culture
• Analysing and reflecting on the role of language and culture in 

shaping meaning and identity.



(THEN….) By the end of Year 8, students…
• share factual information and opinions about their personal and immediate worlds, 

• including personal details, family, pets, friends, pastimes, school and neighbourhood. 

• interact with others orally and in writing, asking and responding to questions 
• using Siapa, Apakah, Berapa, Bagaimana, Apa, Di/Ke/Dari mana…?, and 

• expressing preferences 
• using saya suka, kurang/tidak suka, mau/tidak mau. 

• pronounce the vowels and consonants
• such as c (ch) and r (trilled) and combined sounds such as ng, au. 

• use formulaic expressions  to sustain interactions. 
• for example, saya tidak tahu, maaf, saya tidak mengerti, sekali lagi

• describe qualities of appearance, colour, character and condition 
• (such as tinggi, merah muda, lucu, panas), and 

• identify quantities using numbers and fractions. 
• respond to and create texts to describe real and imagined events and characters.
• create personal, informative and imaginative texts incorporating textual features such as 

salutations and using cohesive devices such as conjunctions 
• for example, dan, tetapi, karena and untuk. 



By the end of Year 8, students…
• form sentences with subject-verb-object construction

• for example, Saya mau bermain sepak bola, typically using 

• simple base words (for example, makan, minum, naik, bangun),
• ber- verbs (for example, bermain, belajar, berenang, berdansa, berlari) and 
• formulaic me- verbs (for example, menonton, mendengarkan). 

• refer to others using pronouns 
• such as saya, kamu, dia, mereka, Bu/Pak, 

• and use these in possessive form, 
• including using -nya (for example, sepatunya trendi). 

• refer to events in time and place using the prepositions pada, di and ke as well as time markers 
• such as sebelum/sesudah, yang lalu, and depan. 

• predict meaning based on knowledge of their first language, text features and key words, including loan words from 
English.

• translate texts, identifying culture-specific language such as vocabulary related to ..
• cultural artefacts (for example, gayung, becak, warung), environment (for example, sawah, desa, cicak), and practices (for example, Idul Fitri). 

• describe their experiences of using Indonesian and views about how it fits with their sense of self.



By the end of Year 8, students…
• know that Indonesian is a language used by millions of Indonesians in daily life and that it is 

constantly changing.
• know that Indonesian uses a base word and affix system 
• use metalanguage to describe and compare features and rules of sentence construction

• including the use of possessives and adjectives. 

• identify textual features 
• such as salutations, conversation markers and sequencing devices. 

• know that spoken and written forms of Indonesian can vary, 
• for example, the elision of pronouns and some verbs in speech. 

• identify when language changes according to people and their relationships, such as
• informal language with friends (for example, kamu, nggak, hebat) and 
• formal language with teachers and adults (for example, Anda, tidak, baik sekali). 

• make connections between aspects of their own language and culture, and compare these with 
Indonesian language and culture.
• such as particular expressions or practices,



NOW!! - By the end of year 8 … students (V9..) 

• use Indonesian language to interact and collaborate with others, and to share 
information and plan activities in familiar contexts. 

• respond to others’ contributions, and recognise familiar gestures, questions and 
instructions in exchanges. 

• recognise relationships between spoken and written forms.
• locate and respond to information in texts and use non-verbal, visual and 

contextual cues to help make meaning. 
• respond in Indonesian or English, and demonstrate understanding of context, 

purpose and audience in texts. 
• use familiar language, and modelled sentence and grammatical structures to 

create texts.



By the end of year 8 … students (V9..) 

• approximate pronunciation and intonation in spoken Indonesian. 
• demonstrate understanding that Indonesian has conventions and rules for non-

verbal, spoken and written communication. 
• comment on aspects of Indonesian and English language structures and 

features, using metalanguage. 
• demonstrate awareness that the Indonesian language is connected with culture 

and identity, and that this is reflected in their own language(s), culture(s) and 
identity.

• That’s all folks ….



Learning beyond THE language
https://v9.australiancurriculum.edu.au/f
-10-curriculum/f-10-curriculum-
overview/general-capabilities

https://v9.australiancurriculum.edu.au/f-10-curriculum/f-10-curriculum-overview/general-capabilities
https://v9.australiancurriculum.edu.au/f-10-curriculum/f-10-curriculum-overview/general-capabilities
https://v9.australiancurriculum.edu.au/f-10-curriculum/f-10-curriculum-overview/general-capabilities


Language learning in the 21st C  - in the USA
 – its all about UTILITY  
• Learning other languages and understanding the culture of the people who speak 

them is a 21st Century skill that is vital to success in the global environment in 
which our students will live and work. 
• “To confront the twenty-first century challenges to our economy and national 

security, our education system must be strengthened to increase the foreign 
language skills and cultural awareness of our students. 
• America’s continued global leadership will depend on our students’ abilities to 

interact with the world community both inside and outside our borders.” 
• For college and career readiness, our students need to be proficient in other 

languages, regardless of whether they choose to transition directly to the 
workforce or to post-secondary education. (2006) 



5 Cs 

35







The OTHER learning in the USA

What’s missing??  







So???

what can we do to establish 
• realistic expectations of 
• what learners can achieve and
• why these matter 

• meaningful SUCCESS criteria 
• in the limited time in which they 

do engage in language learning?

• How does curriculum help or 
hinder our ‘success’ ???



The Learner 
and the motivation – to engage …
• The desire to learn a language. … THIS language … 
• In this school context 
• to accept the ‘contract’ to learn the language for a set number of years  
• to engage in the activity set of language learning 
• to belong to this community of learners 

• ….
• How do they understand the purpose and nature of the language 

learning ‘contract’ in years 3-4/ 5-6/ 7-8/ 9-10 ?? 
• What are THEIR success critieria?? 



What motivational tools do we have available  

The impact of the instructional context
• To establish clear success criteria 
• To enhance motivation to participate in this learning opportunity 
• to encourage a sense of intellectual stimulation, self 

accomplishment, 
• To engage in activity that is self-initiated and sustained by inherent 

enjoyment 



Setting clear goals and SUCCESS criteria 

what is it the teacher wants me to do? as a learning challenge 
Motivation imposed from the outside 
• ‘external’ values accepted and adopted 
• A decision to accept activity as relevant and meaningful 

=>  introjected regulation ‘buying’ into external ‘pressure’
=> a task orientation to motivation 
Do I find this motivating and interesting – worthwhile here and now 
– to my identity as a learner / as a user of my L&C repertoire ?  



Motivation IS Dynamic
Dispositions change over time 
• Changes / decline in motivation over time is not unusual 
• Changes often from intrinsic (this is interesting) to 

extrinsic motivation (oh well I better …) 
The L2 motivational self (Dornyei)
• The actual self (here and now) – WHY am I Here??? 
• The language learning experience (immediate) 

• – the challenge is meaningful – the task enjoyable 
• The ideal L2 self (aspirational)  - this helps me understand WHO I AM 
• The ought to L2 self (please others) – I get good feedback from my teacher for my 

contributions  

Creating & encouraging awareness of and  the desire to close the gap between 
actual and ideal self 



The reality is often - Demotivation

Perceptions of 
• No sense of why studying the L2 
• A lack of engaging experiences 
• a lack of autonomy – ability to take ownership of the task 
• overt  control by teachers – waiting to be told what to do next 
=> lower intrinsic motivation  => higher demotivation
=> expressions of resentment to language learning



the “success”-ful learner? 
• Developing an positive orientation toward otherness  
 - overcoming ego- ethno- lingua- centrism 
• willing to engage with others(ness) 
 - expressing an interest in LINGUISTIC and cultural difference 
• willing to explore possible alternative futures 
 - an identified and expressed interest in exploring (previously 
unforeseen) alternative futures / open doors
= a vision of a PLURI-lingual, locally connected, globally aware FUTURE 
self 



OUR task – for success - recognising and responding to 
the needs of learners – individually & collectively 

•What are they experiencing? 
• Seeing teaching ‘through the eyes of the learners’ 
• Understanding learner’s life worlds 
• language use, language learning, cultural affiliations etc 
• experiences, motivations, aspirations 
• the nature of their relationship with the ‘other’ languages 

• valuing their FUNDS OF KNOWLEDGE in the classroom 
• Building on their experiences, building motivation, extending aspirations



Some basic principles for learner-centred  
teaching  
• Eliciting (understand) their ‘funds of knowledge’ 
• Respecting who they are (find out more)  
• Valuing and building on what they have/ who they are
• Showing them how to take control of their learning 
• Focusing on the bilingual experience – both / all L&C matter! 
• Helping them move between & expand their horizons 
• Bringing the learners together - Establishing a common identity built 

around the diversity of knowledges skills & experiences and the 
commonalities that exist between them 



Conclusion:  Engagement ó SUCCESS 

• The association between motivation and behaviour and L2 learning 
success is RECIPROCAL not causal. 
• Motivation nurtures SUCCESS which boosts motivation 
• There are many reciprocal influences that fuel and sustain the 

behaviours and desires needed to be successful in the Languages 
classroom. 



What are students thinking
at the outset // upon exit  
• Why am I here 
• What am I going to learn? 
• What does this L2 mean – to me 
• What does this have to do with 

my future? 
• ….

• What did I achieve? 
• What impact did it have on ME?
• How will I use this knowledge? 
•  What do I NOW see as my ideal 

future self ?
• … 



Conclusion

What can we do to establish 
• realistic expectations of 
• what learners can achieve and
• why these matter 

• meaningful SUCCESS criteria 
• in the limited time in which they 

do engage in language learning?


